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Background

Online options for lab-based courses, particularly in a college of nursing, Y
often levies concern for equal learning outcomes between the traditional

and online versions. This study reflects on the data generated from student La b O ra t O r C O u rS e
performance between a pilot online lab section and four traditional in- 2 1 ) @ =

person sections of Introduction to Microbiology to gauge overall

completion of course learning objectives. The Microbiology in Nursing and
Allied Health (MINAH) Undergraduate Curriculum Committee has
responded strongly on maintaining microbiology curriculum for
undergraduate nursing programs (Norman-McKay et al. 2018). However,
some in-person lab skills may not be relevant for successful nursing careers.

§ Assessment of Nursing Student Learning Outcomes in
i & Traditional and Online Modalities for a Microbiology

Outcome Statement: Students in the online platform performed as well as students in the
traditional lab on varied learning assessments.

Indeed, a large-scale survey from registered nurses revealed that
traditional lab skills such as microscopy and Gram staining were ranked .
lowest in both personal interest and career relevance (Durrant et al. 2017). Final Lab Grade
We performed a retrospective analysis to assess differences on learning
outcomes between traditional and online laboratory modalities.
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